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      GUIDE
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                                  PART II

The Teacher’s Daily Lesson 

THE TEACHER’S DAILY LESSON

 
 A teacher’s greatest ally is an interesting and engaging lesson. Well-prepared lessons that emphasize student participation in a variety of ways (working with manipulatives at their seats, working on the board, role-playing, problem-solving tasks, assigning group projects, making presentations, etc.) eliminate boredom and inactivity, which often lead to disruptive behavior.

The Lesson Plan Book

             The plan book is a teacher’s tool, just as the notebook is the student’s tool. The plan book is a guide and should be of sufficient size, such as a loose-leaf notebook, to allow for adequate planning.

             An organized, successful teacher will diligently plan lessons. Try to prepare weekly, aiming to complete a unit or goal. For example, if you are planning a poetry unit in which you will teach poetic devices, decide which device will be taught during week 1 and how each lesson will build upon the next. For example, during week 1, you may begin with “What is a simile?” How will you present this to the class? What models or examples will be given? Will students read and identify similes in poetry? Will students incorporate this device in writing? What will follow during week 2? You may introduce personification by amusing your students with a selection from “The Three Bears.”
              If you aim towards a goal, each day’s lesson builds on the previous day’s until your students have completed their final task. A weekly plan allows room for modifications and provides continuity. At the end of the week, you can reflect on students’ strengths and weaknesses, determine whether they can move to the next level or need further instruction, and perhaps adjust your approach to suit their interests and needs. Remember that a plan is a guide, and no plan is perfect. Since each class is unique and each student learns differently, a lesson that is successful in one class may need modifications in another; so use your plan book to write your reflections at the end of each day. 
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1. The Daily Lesson and Teacher Improvement

             As a teacher improves his ability to teach a good lesson, his classroom disciplinary problems will decrease, and the overall tone of the entire school will improve. When students are well-trained in a structured classroom setting, they tend to behave better in other classrooms, even in the halls, as they anticipate their arrival in an exciting classroom.

              Each teacher should make a conscious effort to improve by professionally accepting supervisors’ suggestions, sharing ideas with colleagues, planning intervisits, and creating active, engaging lessons.

              The comprehensive outline below is the result of the teaching experience of various educators. All agree that planning is essential and that careful planning affects students’ success rates. Successful teachers are invariably good planners and thinkers. You can improve your lesson-planning skills by first thinking carefully about what the lesson is supposed to accomplish. There is no substitute for this. The following outline includes the rudiments of a good lesson. It begins with the thinking process, your objective:

2. Aim

               The aim or objective is the result of the thinking process. It is the goal of your lesson, the direction in which you wish to guide your students. What are students supposed to learn from your lesson? The aim of your lesson should be:
· On the Blackboard, write your aim, preferably stated as a question. Have your students copy the aim and date in their notebooks to keep an accurate record of lessons, providing a structure and organization for study, review, and homework.
· Clear and Specific. Your aim cannot be broad or unclear for students to grasp. For example, if you are teaching a poetry lesson, your objective is not to introduce a poetry unit; however, the aim may be: How does the poet use words to create a picture? Remember that there must be one skill you wish to teach. 
· The aim must be challenging or enjoyable, a goal that students wish to attain. Be excited about your lesson and display your energy and enthusiasm for learning. Students will respond to this. A good motivation will often captivate your audience.
· Attainable. Although you wish to challenge your students, do not make your aim or objective impossible to attain by frustrating your students. Think of an objective in which students can feel successful in a given period. This will make them want to learn and anticipate tomorrow’s lesson. Remember that your unit or weekly plan comprises daily lessons. A unit cannot be attained in one day.
         Appropriate to the Needs of the Class - Your goal for the day may be clear and engaging; however, be aware of your class’s strengths and weaknesses, and teach what your students need to know. Ask your staff developers and colleagues in your grade if your class will be taking a state exam. 
Review the test samples and familiarize yourself with the skills that must be taught.  

· You also need to know the state standards for your subject and grade. For example, in the language arts class, should an eighth grader learn how to write a persuasive essay?  
· Realized: By the end of the lesson, students should demonstrate that they have understood the lesson’s aim. 
3.   Materials Needed
          Once you have carefully thought about the aim of your lesson, you must decide what materials will be used to implement your plan. Will you need books, articles, visual aids, an overhead projector, a tape player, a TV, rulers, crayons, and materials for an experiment? You cannot have a good lesson without gathering materials before you enter the classroom. Don’t ask the librarian, staff developer, or supervisor for a TV five minutes before you enter the room. Someone else may have “beaten you to it!”
4.   The Motivation: Once you have decided what the objective or aim of your lesson will be and have prepared your materials, How Do You Introduce A Lesson? 
· Dramatic. In introducing a lesson on sound, a science teacher might slam a book on a desk and ask, “What caused you to jump?”
· Experiential. When introducing the Poe story “The Tell-Tale Heart,” which is filled with fear and suspense, the Language Arts teacher could ask, “Who can tell us about a time when you were terrified?”
· Timely, A math teacher whose aim is to introduce the concept of proportion may ask, “How can a favorite picture of yours be proportionally enlarged?

· Intrinsic motivation is clearly related to the lesson’s aim and content, as the Social Studies teacher shows scenes from the movie “Glory” to connect to the causes of the Civil War.

· Sustained motivation is emphasized throughout the lesson on “The Tell-Tale Heart,” as the teacher asks students to connect their experiences to the story’s old man.

· Springboard to Aim: The motivation leads directly to the aim, which can be elicited from students. Each student is given a rectangular sheet of paper and a ruler. The math teacher asks them to measure the length of each side; the teacher visually demonstrates and asks them to record their findings. Students are then asked to measure the width of each side and record their answers. Finally, students are asked to add the four sides. Aim:  How do we find the perimeter of a rectangle?
· Mind Directing. The motivation captures students’ attention and directs their thinking toward the lesson’s topic. The Language Arts teacher shows students the picture of Bart Simpson on the cover of Newsweek that features the article, “Are TV Shows such as ‘The Simpsons’ Too Violent for Children?” Of course, students have seen the show; they may have younger brothers or sisters, and they will have an opinion. 
            Allow for some discussion; you may lead the lesson into a debate followed by a persuasive writing assignment: Are some TV shows too violent for children? Why or why not? Give examples in your writing.

            Whatever you decide to do to interest your audience, remember that motivation is not the entire lesson, so do not spend half the period on it. Use it only as a springboard for your aim.

5. Devices That Motivate

                     The device selected depends on the lesson and the class. Variation in technique from lesson to lesson is desirable and keeps students interested. If your motivations are predictable, you will not engage your students. The following devices may be used:

· Quotations: the most useful quotations are those that contain the essence of the aim.

· Cartoons obtained from magazines and newspapers.

· Source Materials often serve the same purpose as quotations in that they may pose problems that arouse interest.

· Charts and Graphs provide visual appeal as well as the interest that comes from the challenge of interpreting and analyzing them.

· Pictures tell a story and provide visual appeal.

· Newspaper Headlines provide pupils with a dramatic sense of living in the past. Through catch phrases, this technique provides the class with the pivotal ideas to be developed.

· Public Opinion Polls immediately involve students in challenging problem-solving situations.

· Gimmicks provide pupils with an opportunity to use their imagination and to challenge one another. The teacher may ask students what they would put in a cartoon or demonstration on the subject under discussion. This device challenges the class’s imagination and elicits the pivotal point and aim.

· “It Might Have Happened” stimulates interest and excites students’ curiosity and imagination, e.g., if Hitler had not attacked Russia, what effect would this have had on the war in Europe?

· Conflicting Points of View challenge the class to find and evaluate data. Analyze a problem that a character is facing. Do his surroundings, the environment, cause it, or do his own actions cause it?   

· Personal Experiences are often the most effective motivators, helping students relate to each other and to you. However, sharing a personal experience must serve the lesson’s aim. 

6. The Development 

                      You know what you want to teach, you have all your materials, and you have a captivating introduction to your lesson. Now, how do you implement the game plan? Your plan should include a logical, structured outline, questions you will ask your students, and an activity that centers on the aim of the lesson:

· Carefully write a detailed outline of the steps you will take to guide your students to reach your aim. Think of it as reaching a destination. What route will you take? You don’t want your students to get lost, so direct them through each step: first, next, last, as outlined in your plan.

· Include logical questions that you will ask. Questions should be stimulating and provoke curiosity, but most importantly, they should be sequential. There should be a logical flow that allows for continuity in the lesson so that each question-and-answer builds upon the others toward the goal of your lesson.

· Save challenging questions, “Why” and “How,” for brighter students and fact questions for the slower students, so that the entire class is involved.

· Don’t permit choral answers. Students should learn to raise their hands and not call out. They must learn to listen to each other and show respect when others are speaking.
· Don’t call on a person and then ask a question. No one else in the class will think about the question.

· Be aware of students’ questions that may reveal their learning process.

· Praise good answers, but don’t embarrass students with wrong answers. If the answer is not suitable, call on another student, but don’t reword the incorrect answer.

· Don’t repeat a student’s answer. If students expect you to repeat the correct answers or if you give them the answers to the questions, they will no longer listen, and the challenge of solving the answers or meeting the goal will be lost.

· Include a step-by-step description of the activity students will perform. Your plan should not be a lecture that lasts the entire period.

· Keep in mind that each student learns differently. Many students are not auditory learners and cannot sit through an entire lecture. Some students are visual learners and rely on your clearly written notes on the Blackboard and any handouts you provide. Others are tactile learners and rely on hands-on activities such as writing, drawing, creating charts or posters, and presenting their work to the class. Finally, for the high-energy student, a kinesthetic learner, learning may occur by working with other students, role-playing, acting, pantomiming, designing a model, or participating in an activity that can be done in pairs, in groups, or with the teacher. Try to vary classroom activities to engage all types of learners, and remember that the activity must directly relate to your aim.

· A Process Chart outlining the activities students will perform and providing step-by-step instructions for the task may be displayed for students as a guide or reference. It adds structure to your lesson and reinforces the aim. 

7. The Summary

                       Summarizing the lesson makes it coherent and unified. The best type of summary is one that the teacher elicits from the students through skillful questioning:

· The summary should review concepts learned that will build toward new lessons. 

· Restate the concepts, or have a student reread them from Blackboard. You may also reinforce concepts developed through an activity by rereading your process chart.

· The summary, as with the aim, should be written in students’ notebooks as a means for study and review for an assignment, quiz, or test.

8. The Homework Assignment as a Means of Assessment

                       Homework is used to foster academic achievement and to extend school activities into the home and community. Homework should be given daily to reinforce skills taught during your lesson, never for a punitive purpose:

· The assignment should be included in your lesson plan and clearly posted on Blackboard, including the date, assignment number, and topic or title. It should be clear and definitive for students.

· Allow time for students to copy the homework and ask any questions about the assignment.

· Teach your students how to do homework. Insist on a proper heading, question, or topic being written. Could you give them a format?
· Students should understand your evaluation system for grading homework.

· Students should understand that homework is equally vital as class work and is an essential part of their grade.

· To help students understand how important homework is to you and their learning, assignments should be graded with corrections/comments. A grade with comments sends a different message than a simple check mark.

· A lesson that includes the homework as a reference allows you to check homework, evaluate learning, and place emphasis on its importance in your classroom. An unprepared student will feel uninvolved if others are participating in answering questions or reading their homework. If you decide to give a quiz based on the homework, the student’s grade will affect the consequences for not completing it. 

· Never ridicule or punish a student who is doing poorly and does not complete an assignment. Speak to them privately and allow the student to make up the assignment. If you have spoken with the student and there has been no improvement, do not hesitate to call the parent or guardian to schedule a conference. You should also familiarize yourself with our exceptional services throughout the school and seek advice from supportive staff and administrators.

· Praise students for a job well done and give an encouraging word to those students who are trying their best to reach their goal. Praise students who show improvement and send a note home or a paper with a positive message. Give a call to a parent whose child has shown improvement since your last call or meeting.   

· However, you decide whether to check homework; you may vary your style, but students should understand that a homework grade is given for each marking period. Mark the students’ notebooks for each marking period, noting their organization of homework assignments and classwork.

· Whatever you decide to assign should be an extension of classroom instruction, consistent with your lesson’s objective. Students should understand the strong connection between an assignment and their planning.

· The assignment should be as interesting as your lesson. Make it challenging, but never make it impossible for your students to achieve success.

· Try to vary your assignments to avoid boredom and to meet students’ needs, keeping in mind the learning levels: writing, reading, listening, memorizing, observing, interviewing, reporting, researching, calculating, building a model, making a poster, etc.

· Include an extra credit question based on a TV program, a news report, a map, a chart, etc.

· If the homework assignment includes an upcoming test, allow time for review and teach your students how to study for a test to ensure their success.

· If you are assigning a project that may take more than one night to complete, incorporate checkpoints to evaluate students’ progress. If students know they have a week or more to hand in the “finished product,” they may procrastinate and do nothing.

9. Evaluate Your Lesson

                        Although the homework assignment is the last part of your lesson plan, you should continually evaluate your lesson at the end of the day and include your comments at the end of the plan:

· What in the lesson proved that your students understood the aim?

· Was your lesson development sequential and logical, or did your students get confused?

· Did students respond to your questions and engage in your planned activity?

· What aspects of your lesson were positive and promoted students’ responses?

· Did you reach most of your students? The greatest challenge for all teachers, including master teachers, is to involve the entire class.

· Do you feel you can introduce a new concept, or is there a need for review or a new approach for tomorrow’s lesson?

· How did you assess your students? Did you give a quiz, test, an activity, or a project? Did the homework assignment reflect your objective, and have students been successful in completing assignments?

· What do you feel are your students’ strengths and weaknesses?

· What was the most challenging aspect of your lesson to prepare, and what areas do you feel need improvement?

· Do not hesitate to discuss your findings with colleagues and administrators, and make intervisitations a part of your weekly reflections. 

10. What is a Rubric?

                      A rubric is a scoring tool that lists the criteria for a piece of work. For example, if you are grading a piece of writing, what skills should be evident? A rubric for writing an essay may include paragraph organization (clear introduction, supportive development, conclusion), each paragraph including a topic sentence, and command of mechanics and punctuation. Depending on your students’ level and your objective, you develop the rubric. For example, you may specify in a writing rubric that each sentence begins with a capital letter and ends with a period. 

                     A rubric also articulates gradations of quality for each criterion, from excellent to poor or from A to F, depending upon how you grade your students. If you provide your students with a model of what an A assignment, project, or task should include, they have a clear idea of expectations rather than confusion. It will eliminate the never-ending question, “How did you get my grade?”
                     An Example of a “Book Talk” presentation rubric:

                     The Literacy teacher takes her class to the library, and each student chooses a book for independent reading, aiming toward the required 25-book documentation. Students are given silent reading time during their 90-minute literacy block and are required to keep a writing journal. For a culminating activity, each student will sit in the “author’s chair” and present his book to the class during a week of “Book Talk.” A rubric for the presentation may look like this:             

 CRITERION                         QUALITY                   EVIDENT
Engages the audience’s attention.        Creative Introduction            None

Genre is stated.                                   Clearly indicated                    Unclear       

Setting is indicated.                            Time and Place                        One aspect

Analysis of main character                  Descriptions and Actions       Somewhat   

Retell an interesting or favorite part. The audience wants to read it somewhat.     
Voice Quality                                       Clear, audible, expressive       Monotone         

Why Use Rubrics?

· Rubrics are a means of Assessment for both teachers and students. Students’ performance may improve when they clearly know what is expected. A rubric becomes a self-guide and a means of self-assessment, increasing students’ sense of responsibility.

· Rubrics provide students with more informative feedback on their strengths and areas for improvement.

· Rubrics can be stretched to allow teachers to accommodate heterogeneous classes so that the gradations of quality reflect both gifted students and those with learning disabilities. 

· Rubrics are easy to explain and use, provide structure, and are helpful at parent-teacher conferences for defining what a child needs to do to be successful.

          How to Create a Rubric

              Develop your own rubrics to reflect your teaching style and curriculum. However, as you become familiar with your students and develop lesson plans, try to create your own. Your rubric design process should engage students in the following steps:

· Look at models and show students examples of good work and poor work.

· List criteria by using your models to create a list of what counts in quality work.

· Articulate gradations in quality as you and your students describe the best and worst levels of quality and fill in the middle levels based upon your knowledge of common problems.

· Practice on models by having your students evaluate them using criteria and quality standards. This can be an actual lesson.

· Use self- and peer-assessment when giving students an assignment. As they work, stop them occasionally to assess their progress with your guidance.

· Always give students time to revise their work based on the feedback they obtain from the Assessment.

11. Student Portfolios as Assessment

                A Portfolio as an assessment tool represents student performance and supplements weekly quizzes or tests. It allows teachers to measure academic skills and serves as a guide for instructional decisions. 

                It is a clear departure from students stuffing papers into notebooks or throwing away graded assignments and tests. It directs students to take a closer look at their work and allows parents to share in their progress during conferences. 

               A student portfolio may include writing samples, homework, tests, reports, projects, conferences, running records, DRA (Diagnostic Reading Assessment), etc. However, the portfolio’s content is adaptable to curricula, student grades, and levels.     

12. Portfolio Writing

               This concept stems from the performing arts tradition in which a showcase of artists’ favorite works and accomplishments is featured. A writer’s portfolio is a folder of students’ best and most interesting writing.

                  The teacher may ask the student to design a folder that includes a range of writing styles, such as personal narratives, descriptive writing, comparative essays, and persuasive essays. It may also include an example of the writing process, from brainstorming through webbing, drafting, revising, and proofreading to the finished product, with rubrics and teacher/student evaluations.

                  A key component of the Writer’s Portfolio is self-reflection, a writing piece in which the student explains the pieces in his portfolio and explains what he has learned throughout the writing process.

13. The Standards

                  When devising lesson plans, teachers should incorporate rubrics, process charts, and portfolios to connect their instruction to the State Standards. Each teacher should be familiar with the standards for their subject area and note the standard being taught in weekly planning. For example, the Language Arts teacher wishes to invite a guest speaker to his classroom. For his next lesson, he would like students to write a letter to someone in the community. Your aim: How do you write a social letter? During the lesson, you provide a rubric; perhaps a process chart is visible, including the steps or parts of a friendly letter. What is the standard you are teaching?   Under NYS Standard 4 for English Language Arts 6-8:         

· Students will write social letters, cards, and electronic messages to friends, relatives, community acquaintances, and other users of the electronic network. 

                 Each teacher should have a manual of the NYS Standards in the classroom and become familiar with its components. It should be evident in your lessons and students’ work that both you and your students have met the standards.  
14. How to Create a Literate Classroom Environment

                     To incorporate literacy beliefs that align with the Standards, we need to examine the classroom environment closely. Here is a checklist for teachers to review:

· Each teacher should have a written daily lesson plan that aligns with curriculum frameworks and standards that encompass reading, writing, listening, speaking, and thinking.

· Display the school’s Mission Statement

· Rubrics and Process Charts 

· Word Study that is geared to a specific type of words used in lessons, approximately five new words a week

· Evidence of current student writing is displayed.
· Theme studies may incorporate interdisciplinary units among teaching teams.

· Incorporate a variety of genres for reading and writing activities

· Student Portfolios are an assessment tool available for review with up-to-date information.

· Writing Portfolios

· Student notebooks with notes from your daily lessons and a homework section with teacher comments.

· Textbooks used and a chart showing student progress for the 25-book documentation. The 25-book documentation can be easily accessed when the Language Arts teacher and Literacy teacher collaborate with teachers from other disciplines. If students should be reading and writing in all subject areas, the 25-book requirement is not an impossible task. 

· Classroom Library with a variety of genres

· Active learning centers, technology center

· Instructional Materials available

· Opportunity for cooperative group settings

· Classroom interaction that displays students involved in learning

  
        Your classroom should be an exciting place to visit, a room that is colorful and inviting, a place where students want to learn. You set the tone for your students from the first day that you enter the classroom. If you carefully plan, clearly articulate your expectations, and self-evaluate your progress as an educator, each day will bring you closer to becoming a successful teacher.

15. Walk-Through Observation.

Walk Through Observation List 

Environment: evidence of ……

 FORMCHECKBOX 
 
General Orderliness


 FORMCHECKBOX 

Student Portfolios

 FORMCHECKBOX 

Students’ published work


 FORMCHECKBOX 

Student use of notebooks

 FORMCHECKBOX 

Meaningful displays &


 FORMCHECKBOX 

Use of Blackboard



bulletin boards

 FORMCHECKBOX 

Strategy Charts



 FORMCHECKBOX 

Cleanliness - Floors 

 FORMCHECKBOX 

Word Wall




 FORMCHECKBOX 

Cleanliness - Desks & 
                                                                                                     Shelves

 FORMCHECKBOX 

Rubrics




 FORMCHECKBOX 

Cleanliness - Closets








 FORMCHECKBOX 

Cleanliness – Teacher’s 
                                                                                                     desk

Classroom Library: evidence of ……

 FORMCHECKBOX 

Clearly labeled bins


 FORMCHECKBOX 

Subject area books

 FORMCHECKBOX 

An ample supply of books


 FORMCHECKBOX 

Variety of topics

 FORMCHECKBOX 

Evidence of 25 25-book standard

 FORMCHECKBOX 

Silent home room for 
                                                                                         reading 

Routines: evidence of ……

 FORMCHECKBOX 

Control of the class


 FORMCHECKBOX 

Classroom management

 FORMCHECKBOX 

Section sheet, Behavior Book

 FORMCHECKBOX 

Arrangement of furniture


       Attendance & Seating

Lesson Planning: evidence of …… 

 FORMCHECKBOX 

Topic Outline


 FORMCHECKBOX 

Relevant lesson & materials  


 FORMCHECKBOX 

Lesson Plan



 FORMCHECKBOX 

Evidence of connection to other

 






      lessons


 FORMCHECKBOX 

Thoughtful lesson development
 FORMCHECKBOX 

Evidence of a journal or writer’s
 






      notebook 

 FORMCHECKBOX 

Standard & Objective 

 FORMCHECKBOX 

Evidence of narrative,   

                                                                            expository, persuasive, or 
                                                                            descriptive writing   

 FORMCHECKBOX 

Homework



 FORMCHECKBOX 

Evidence of rubrics or process    

                                                                             charts

 FORMCHECKBOX 

Proper socialization

 FORMCHECKBOX 

Evidence of students being 
                                                                             prepared for class
 FORMCHECKBOX 

Assessment




      

*** Suggested areas to work on for our next visit:
 FORMCHECKBOX 

Classroom management


 FORMCHECKBOX 

Blackboard use

 FORMCHECKBOX 

Routines




 FORMCHECKBOX 

Socialization

 FORMCHECKBOX 

Classroom library



 FORMCHECKBOX 

Rubrics & process charts

 FORMCHECKBOX 

Students’ published work

 FORMCHECKBOX 

The writing process

 FORMCHECKBOX 

Student use of notebooks

 FORMCHECKBOX 

Word Study/Word Walls

 FORMCHECKBOX 

General Orderliness (floors, 

 FORMCHECKBOX 

Lesson plans

            desks, shelves, closets, etc.) 
 FORMCHECKBOX 

Topic outlines

 FORMCHECKBOX 

Assessment

This was a:       
 FORMCHECKBOX 
    Satisfactory Observation



      
 FORMCHECKBOX 
    Unsatisfactory Observation

 FORMCHECKBOX 

Staff development needed in……… ____________________________________________________________
________________________________________________________________________ 

________________________________________________________________________ 

________________________________________________________________________ 

________________________________________________________________________ 

________________________________________________________________________ 

________________________________________________________________________ 

________________________________________________________________________ 


 Very truly yours,

  

