Faculty Bulletin #__:    The Daily Lesson

Dear Colleagues:
I. The Plan Book

The Plan Book is the teacher’s tool just as the notebook is the pupil’s tool. A teacher not having a plan book is a serious problem. The plan book is a guide for the teacher. The book should be of sufficient size to allow for adequate planning. A loose-leaf book is probably most suitable.

II. The Daily Lesson 
It is axiomatic that as a teacher improves in his ability to teach a good lesson, his classroom disciplinary problems will decrease, and the overall tone of the entire school will improve. When pupils are well taught in a controlled classroom situation, they tend to behave better in the halls, in other classrooms and at dismissal time.

Every teacher should make conscious attempts at self-improvement by accepting supervisors’ suggestions in a professional manner and sharing ideas with his colleagues, by intervisitation, and by careful lesson planning.

The comprehensive outline given below is the result of many years of teaching experience by various educators. All agree that planning is essential and these items are most important. 

Naturally, no lesson could possibly include all of these elements. However, every good lesson contains a great many of them. 

III. The Motivation should be:

(a) Dramatic – In introducing a lesson on sound, a science teacher might slam a book on the desk and ask, “What caused you to jump?”

(b) Experiential - In introducing the Poe story, “The Tell Tale Heart,” which is filled with elements of fear and suspense, the language arts teacher could ask, “Who can tell us about a time when you were really scared?”

(c) Timely – One teacher in Niles MS 118 in a mathematics class introduced a lesson on proportion by asking students who had just had their pictures taken, how the pictures could be proportionally enlarged.

(d) Intrinsic – When a lesson is very interesting, it is said to have intrinsic motivation. Also, when the motivation is clearly related to the aim and content of the lesson, it may be called intrinsic. Far-fetched motivations usually lose the children.

(e) Sustained – The motivation should be mentioned throughout the lesson. In the lesson on “The Tell Tale Heart,” the teacher might keep referring to the list of personal experiences of fear and say, “Did you feel the same way that the old man felt during your experience?”

(f) Springboard to Aim – The motivation should naturally lead to the aim. The aim should be elicited from pupils on the basis of the motivation.

(g) Mind Directing – The motivation should catch the attention of the pupils and direct their thoughts and ideas toward the topic that will be developed in the lesson.

IV. Devices That Motivate

Following are some of the types of motivational devices that can be used. The device selected depends upon the lecture and the class. Variation in technique, from lesson to lesson, is desirable.

1. Quotations – the most useful quotations are those that contain the essence of the aim.

2. Cartoons – obtained from magazines, newspapers, etc.

3. Source Materials – often serve the same purpose as quotations in that they pose problems that arouse interest.

4. Charts and Graphs – provide visual appeal as well as the interest that comes from the challenge to interpret and analyze them.

5. Pictures – tell a story and provide visual appeal.

6. Newspaper Headlines – provide pupils with a dramatic sense of living in the past. Through catch phrases, this technique provides the class with the pivotal ideas to be developed.

7. Public Opinion Polls – immediately involves pupils in a challenging problem-solving situation.

8. Gimmicks – to provide pupils with an opportunity to use their imagination and to challenge one another. The teacher may ask pupils what they would put into a cartoon or demonstration on the subject under discussion. This device challenges the imagination of the class and elicits the pivotal points and aims.

9. “It Might Have Happened” – stimulates interest and excites the curiosity and imagination of pupils, e.g., if Hitler had not attacked Russia how might the war in Europe have been affected.

10. Conflicting Points of View – challenge the class to find and evaluate data.

11. Personal Experiences -
these are the best motivating devices because they impinge so closely on the lives of the students – provided, however, that they can be made to serve the fundamental needs of the lesson.

    V.
AIM


The aim of a lesson is probably the most important part of a lesson. “A job well begun is a job half done,” can be said about the aim. If the teacher knows the direction in which he is heading and the goal he seeks, he will find it easier to guide the children. If the aim isn’t clear to the teacher, he might be willing to travel any road along which the children take him. The aim of a lesson should be:

1. On the Blackboard – It should be written on the blackboard by the teacher or a pupil, preferably stated as a problem. On the board, it is a visual reminder to both the teacher and the children as to where the class is heading.

2. Elicited (if possible) – After a good motivation about spelling, it should be possible to elicit the aim from the children in that their curiosity has been piqued and the question, “What do we have to know about forming plurals?” would bring the answer, “How plurals are formed with words that end in “X,” “Z,” “S” and “SS.” This isn’t always possible, but it is highly desirable.

3. Clear to the Teacher – The teacher should know exactly what he wants the students to learn: the skills, the attitudes, the appreciations and the knowledge. He should realize that, if the lesson is a poetry lesson, the aim is not “to learn about poetry,” but rather “to see how the poet uses words to create pictures.”

4. Clear to the Pupils – The aim must be so stated for the student that he knows exactly what to look for. His mind must be directed toward the goal through a clear statement of the aim.

5. Specific – This is most important. Basically, this is the same thing as being clear. There must be one skill in mind, not many. 

6. Challenging – The aim must be of such a nature that the children want to reach the goal – understanding it or learning about it. If the aim isn’t challenging or interesting, no matter how clear or specific it is, the children still won’t want to learn about it.

7. Attainable – A challenge is one thing. Being able to meet the challenge is another. If the successful completion of the aim requires more in the way of time for the class or the ability of the class, then it is a poor aim. The aim for the lesson should be attainable within a period’s time.

8. Appropriate to the Needs of the Class – Again, being specific, clear, challenging is not worth anything if the aim is not appropriate to the needs of the class.

9. Realized – If the aim meets all of the above conditions, and has not been realized, the lesson, 99 out of 100 times has been a bad one. For a lesson to be considered good, the aim must be realized. The children should be able to go back to the aim, and say “We learned it.”
VI.  Questioning

Socrates gained his fame by skillful questioning. The great teachers since his day have all been skillful practitioners of the art of questioning.

Teaching is not telling, and through questioning the teacher helps the pupil unlock the door to greater knowledge. People remember what they say more than what others say, and it is through the teacher’s questioning that he makes it possible for the pupils to give the correct answer so that they can remember what they say.

There are many aspects to questioning. There are good practices and bad. The good practices in questioning are as follows:

1. Stimulating – The questions must be so interesting, so stimulating, that the class is eager to answer. After reading “The Lady or the Tiger,” the question, “Which door do you think that she pointed to?” would certainly be interesting.

2. Challenging – This is a very popular word in pedagogical circles, but many times it is meaningful. The questions must create a mood of excitement, of challenge, of desire to go further.

3. Thought-provoking – Questions that produce thought produce knowledge. “Why” and “How” questions usually require thought. “What happened” type questions merely ask for a recall of the facts.

4. Sequential – Questions that are sequential in nature make for continuity in lessons.

   VII.   General Hints Regarding Questions


There are some general hints in regard to questioning that all teachers should keep in mind.

1. Distribute the questions throughout the class. Save fact questions for the at risk students and the thought provoking questions for the brighter ones.

2. Don’t permit choral answers to questions.

3. Avoid repeating the answer to a question. It would be better to ask a student if he heard the answer, “What was it?”

4. Don’t call on a person and then ask the question. No one else in the class will think about the question as long as Carlos has been called on.

5. Be aware of children’s questions. Their questions may be more important than their answers.

6. Tugging for an answer delays the class. Give a child time to think, but don’t keep after him with “Come on, I know you know the answer.”

7. Praise good answers; a word of commendation does not hurt.

    VIII.   General Hints Regarding Answers


The way answers are given and handled is an important lesson element. From the answers should flow the next question.

1. Don’t permit guessing. Make the students think through their answers so that they are built upon reason.

2. Avoid rewording a pupil’s answer. If the answer is not suitable, call on another pupil to answer to correct it.

3. One of the worst faults in regard to handling answers committed by the inexperienced teacher is the repeating of the children’s answers. If the children know you will repeat the answers, they won’t listen to the answers of the other children.

4. Allow a student to finish his answer. Don’t interrupt. Prevent pupils form interrupting each other.

5. Do not allow calling out. Make certain that the children raise their hands and wait to be called on before answering questions.

   IX.    Summary


Summarizing a lesson at the end helps make the lesson more coherent and unified and helps make the content easier to remember. The best type of summary is one that the teacher elicits from the pupils.

1. The summary should review the material learned during the lesson and help build toward new learning.

2. By reinforcing concepts and attitudes through having them restated or reread form the chalkboard, you help tie up the lesson.

3. As with the aim of the lesson, the summary should be written in the notebooks. This makes for an accurate day-to-day record, and gives the children a means to study.

4. Through skillful questioning the teacher should elicit the summary from the pupils.

   XI.   Assignment


The procedures and philosophy of the school in regard to homework are told in Faculty Bulletin #7. However, a few suggestions follow.

1. Homework adds to the learning time and it helps to reinforce learning and skills.

2. It helps introduce new materials to be learned.

3. Individualized assignments should be made for the varied abilities and talents in the class. This can be done through choice of topics or choice of activities. Some pupils might want to write a composition about a trip, others might be capable of illustrating the activity, or others might compose a poem.

4. The assignments should be such that they provoke further thought. The assignment should be of a “Why did Richard Corey shoot himself?” type, not “What happened to Richard Corey?”

5. Interesting assignments are ones that children want to do.

6. As with the aim, the assignment must be specific. “Read pages 54-58” is not a specific assignment. “Why did New York develop into a major city?” makes the reading meaningful. It focuses the attention of the pupils on what they should look for.

7. Gratification should come from the possible completion of the assignment. A job that is successfully completed provides pleasure. Making the assignment attainable will make for gratification.

   XII.    Some Hints on Giving Homework Assignments

1. Plan your time so that you can give the assignment carefully and clearly.

2. Write the assignment on the board and make certain that the children copy it into an assignment book.

3. Answer all questions regarding the homework before the class leaves the room.

  XIII.     Some Hints on Checking Homework

1. Check homework as a regular routine each day.

2. Keep a daily record as a check.

3. Allow time for make-up, make certain the homework is made up.

4. Never argue with a child about homework in front of the class.

5. Mark the homework carefully. (If they see you are not interested, they won’t be either.)

6. Review it.

Very truly yours,

