Literacy Process for Elementary Schools
Principles of Word Study Instruction
Before we explore effective word study teaching, we must look at some basic principles that are at the core of this framework. 

1. Although words may be taught in isolation, we always return to meaningful texts to put the learning back into an understandable context. 
2. We are always working from what a child knows. 
3. Children must be actively engaged in the learning process.
4. We avoid teaching spelling rules. We want children to discover patterns and make generalizations. 
6. Our teaching is clear and explicit.
7. We are fostering independence. 
	We want to develop automatic word recognition skills so children become proficient readers and writers. 
	Our instruction is systematic (evidence of formal planning and assessment).
	We want children to be consciously aware of their learning process and to know how to transfer newly learned information to other reading and writing situations.

Structures for Word Study Time 
Although word study is not sequential, it is systematic. This means that all word study work is planned, documented and assessed. Teachers must put into place a system for teaching about words: a scheduled time (about 30 minutes) in the day for this to occur. This insures continuous, systematic teaching of concepts and strategies that will meet the needs of all children.

Whole class for all the components
·	Whole class demonstration (teacher) 
·	Students, individually or in partnerships, practice the demonstration lesson ( students) 
·	Whole class share (students) 
Whole class demonstration, small group application during literacy center time 
·	whole class focus lesson (teacher) 
·	Small group practices the focus lesson during literacy center time, while other students are engaged in other literacy activities. Each day of the week, other groups practice the focus word study lesson. 
·	Small focus group share. 
·	By the end of the week all children will have completed word study task. 

Small Group Instruction
·	Teacher has four or five groups for word study based on assessment. Each day the teacher works with a different group (mini lesson). 
·	Every day, each group is given a word study assignment while the teacher works with the focus group. 
·	Groups share. 
Whole Class Demonstration and Small Group Supported by Teacher 
·	Teacher demonstrates a lesson for the whole class. 
·	While most students apply what they have learned, the teacher takes a small group that needs additional reinforcement. 
·	Whole class share. 


Focused Word Study 

Word study occurs in many contexts throughout the day. Sometimes it is in the context of reading and writing and sometimes it is within a focused word study lesson. 
When word study occurs within the context of reading and writing, we are generally reinforcing a principle that has been previously taught in a focused word study lesson. We are prompting a child to connect what he knows to a new word. 
Focused word study lessons are taught to the whole class or to small groups of children based on needs and the material being taught. If word study is left to chance (whenever it comes up in the context of reading and writing), there is no guarantee that we are meeting the needs of our students or the standards for a particular grade. We are therefore, recommending the following "six step" workshop model for word study: 

	Assessment
	Mini-lesson
	Application (Practice)
	Sharing
	Transference (Connection to reading and writing)
	Effective use of prompting 



1. Assessment

The teacher will design mini-lessons based on assessments of individual students and the needs of the whole class. 
Prior to the mini-lesson the teacher observes the children reading and writing continuous texts. At this time, the teacher is researching children's reading and writing behaviors, taking notes and running records, gathering information about what children know, forming theories about the children as word solvers and looking for patterns of possible confusions. Confusions indicate that the student is attempting something new or perhaps breaking an old habit.  
The teacher then decides what to teach. Will it be a new strategy, a principle or a prompt? Who will benefit from this instruction? Is another mini-lesson needed? What format should the lesson take? 

2. Mini-lesson

The mini lesson is a brief, focused, planned lesson where the teacher demonstrates through explicit teaching or models a principle or understanding about letters and words.  Both teacher and students generate words that exemplify the principle or "understanding" being studied. The teacher is always linking the new concept or words to something already known by the children. It is also a time of guided word solving. Students build words under the guidance of the teacher. 


3. Application

The application is the time when students work individually or with a partner at a word study activity directly related to the mini-lesson. It is the time for independent practice, for children to be actively engaged in and responsible for learning about letters and words. Sometimes the teacher takes a small group of children for extra help with the concept that was taught in the mini-lesson, or reinforces something basic for children who need further instruction.


4. Share 

The share follows the application. Students are invited to share what they have learned and to reflect on the process. It is also time to review the principle or strategy taught in the mini-lesson. The share brings closure to the lesson, builds accountability and places value on the students' independent work. 


5. Transference (Connection)

This is the time when the teacher makes the connection to reading and writing. The teacher explicitly demonstrates and or explains how to use the new information or strategy when reading and writing. 

Opportunities for Reinforcement 
The strategy or principle that was taught is reinforced through daily, reading and writing experiences. Once again, the teacher observes the children and the cycle starts over with the teacher researching, planning and teaching. 
6. Prompts    
Another part of strategy teaching is prompting. Not all children internalize a strategy immediately after it has been taught. Therefore, we have to prompt them, to remind them, to help them remember to draw upon the knowledge that they have but are not using independently. We call this "prompting for strategies" or "prompting for strategy use."
 
When prompting a child towards the use of a particular strategy or to notice a particular part of a word while reading and/or writing, they are learning how to link what they know to something new. 



What are prompts and how do we use them? 
Prompts are not explanations. Rather, prompts are the words that encourage the use of certain strategies. Prompts must be concise, focused and understood by students so they can quickly orchestrate the strategy and solve the words, as quickly as possible, without interrupting the reading and writing process. The prompts for solving words during reading, writing and focused word study are the same. It is important for teachers to: 
·	Internalize the language of prompts 
·	Know when to use the appropriate prompts 
·	Make certain that students understand the language used in the prompts 
Example 1 - When we use the prompt, - "Does that make sense?" - we must explain what "make sense" means. 
Example 2 - If the prompt is, -  "Do you know a word that starts the same way?" we must make sure that students understand the concepts of word, start  and same way.   



Note to Teachers of English Language Learners 
The terminology used to describe the stages word solvers go through emergent, transitional. etc., is very similar to the terminology used to name the stages of language acquisition for English language learners. We feel compelled to point this out to avoid misinterpretations. 
Children who already know how to read in one language do not have to learn to read again. They already know how to read. They have already broken the code. For this reason, children acquiring a second language do not follow the same word solving stages presented in this document as children who are learning to read for the first time. 
As you work with English language learners, remember that they have pockets of knowledge and, language knowledge, in their native language. (These pockets do not only refer to content but to managing print, knowing a sound system, syntax, etc.) For that reason, they draw on different sources to word solve. Children will draw on their first language knowledge to word solve on the second language. This is a positive transference. It is systematic and predictable. On the other hand, sometimes what is transferred won't apply to the second language. They have to sort these things out; having multiple sources of language knowledge, the process becomes a constructive process. 
As teachers, we must appreciate all the sources of knowledge children bring to this process. We must encourage them to access the knowledge they have to tackle the challenges presented by second language learning. As they learn the second language, you will see evidence of inter language phonology, syntax, etc. It will show up in their decoding/encoding, spontaneous oral language, reading, writing and invented spelling. 
Because of this prior language knowledge in the first language and depending on the depth, breath, and width of it, these children will move and make connections that will not be sequential. It will be educational malpractice to teach them how to read the second language as if they never learned how to read. 
In conclusion, children who are readers in their first language already have a system in place to problem solve on text. As a result, they have multiple representations for sounds, letters and letter combinations. What becomes essential to these children is the meaning that these new letter combinations, letter clusters and words carry. Remember, they are acquiring a new language and not learning how to read. 




Development of Vocabulary 
    Linking Spoken and Written Language in Reading and Writing 
Through the work described below, students learn how words represent meaning. Children will be able to decode words they have never heard before. 
Read aloud introduces children to vocabulary that they do not always hear in spoken language. It also provides them with opportunities to hear the structure of language, develop comprehension and listening skills. Children in kindergarten should hear several stories a day in school and at home. 
Shared reading also provides children with new vocabulary. By following along as the teacher reads, children see and hear the new words. Additional information regarding the value of shared reading for emergent word solvers is located in these teaching implications in various categories. 
Modeled writing occurs when the teacher demonstrates how he/she writes a message. It provides children with opportunities to hear new vocabulary and to listen to an experienced writer, the teacher, explain the writing process (e.g. I want to show you where I begin to write). 
Listening to stories on tape provide opportunities for children to revisit familiar stories and to follow along matching voice to print. Every classroom should be equipped with a tape recorder, headphones and stories on tapes. Teachers frequently tape shared reading stories. This insures that children are able to read the story. Some teachers divide this center into a listening or a read along center. 







Alphabet Knowledge

Most early word solvers know at least 40 letters and 13 sounds of the Alphabet. We continue to expand this knowledge as described below. 
Alphabet Books - ABC books continue to serve as a reference tool for early word solvers. Children have opportunities to read letter names, develop letter sound associations and to use commercial ABC books as a model for their own class or individual books. Children may make collections of words they know and sort them into sets according to initial letters, pairs of letters, (e.g. sh) ending sounds and rhyme endings. Children begin to explore the concept of alphabetizing words. 
Phonemic Awareness - Word Study and the Development of Vocabulary

Shared Reading - 

Rhymes, Chants, Songs, Tongue Twisters, Street Rhymes and Limericks - Phonemic Awareness activities, from the Emergent word solvers stage, continue to serve children at this level.  In addition to Phonemic Awareness, these materials are now used to bring children’s attention to print as children gain greater control over many high frequency words. Any of this material can be made into class books, or put on sentence strips and sequenced. These sentence strips can be cut into words or parts of words drawing attention to onset and rimes, inflectional endings (s. ed, ing) or the middle of words (oo, ee, ea, ar, etc). 
Big Books - Big Books continue to be used for enjoyment, development of vocabulary and to increase the understanding of how language sounds. Children learn to problem solve new words by using the context (meaning) and cross checking with visual information. We now extend this knowledge to print by focusing on high frequency words, initial and final consonants, vowels, endings of words, blends, locating known parts of words, syllables and linking known words to new words. 


By integrating this visual awareness in meaningful text, children are taught how to use all three sources of information (meaning, visual and structure). Through repeated readings, children are practicing automatic word solving skills. 
Interactive Writing, children contribute more of the writing than in the emergent stage. Emphasis is on the construction of words in a left to right sequence, use of consonants and dominant vowel sounds, onset and rime, and beginning use of analogy when spelling. Syllables are clapped out and words are distinguished by their length. 
Names are used for more detailed word analysis and linking from the known to the unknown word. Taking a close look at a child's name and looking for features and words within the name can be used for word study. (In the name Brandon, there is: ran, and, on, brand. These words can be listed on a chart with the child's name.) 
Guided and Independent reading books have moderate picture support and a wider range of high frequency words. Children begin to use multiple strategies to solve words as they are reading. 
A daily Writing Workshop permits children to practice what they have been learning about words while writing meaningful texts. High frequency words are placed on word walls. Children refer to this resource as needed when writing and editing. 

Towards the end of this stage, word study notebooks are introduced as the place to collect words and document word study work. 
Reading aloud continues to reinforce how good readers sound and think. Children are constantly exposed to new vocabulary, increasing their passive and active knowledge of words. 
Handwriting: Now that children know how to form letters, they are ready for a more formal and systematic approach to handwriting. Legible writing with well formed letters makes for fluent writing and automatic word recognition. Penmanship lessons should be explicit and short. When providing whole class instruction, it is also important to work with individual children to ensure proper letter formation and the development of good writing habits. 

Word study at the transitional level focuses on refining students’ knowledge of words as they delve deeper into understanding the systematic way sounds represent letters. 

Focused word study at this stage includes:
·	Word study notebooks
·	Word sorts
·	Apostrophes, contractions and possessives
·	Homophones
·	Multi-syllable words 
·	Compound words 
·	Consonant blends and digraphs  
·	Long and short vowel sounds 
·	Understanding inflectional endings - s, ed, ing dropping the e 
·	Spelling patterns – ee, ar, ay, or, eo, our, er, oy, ur, ir 
·	Increasing known high frequency words and content words 
·	Prefixes re as in reread and un as in unhappy 
·	Methods for learning spelling words - Look, Say, Name (spell orally), 
Write and Check 
Word study notebooks: Students use notebooks to record words and the information they are learning about words. This may include generalizations about plurals, endings, spelling patterns, etc. 
Because there are so many words that students at this stage can recognize with ease, word sorts are excellent ways for students to learn more about words and to develop automatically in word recognition. 
	 	~ 
Contractions: Students explore contractions and their meanings. During this focused study, students add contractions to a list and share their understandings. Children search their writing notebooks for words they can connect by contractions. At another time, possessives are studied. 
Multi-syllable words are explored in greater detail through word sorts, webbing, shared reading, read alouds and independent reading (increasing vocabulary). 
Compound words: Students explore how each part of these words may be used to build new words. Class charts are started and students contribute words to the list from words found in their word hunts and searches. By exploring compound words, students learn about syllables, reinforce their knowledge of many high frequency words, and learn how the meaning of words helps them comprehend and word solve. 
Homophones (words with the same sound but different spelling. i.e. cent, sent, scent) are introduced. Class books of homophones with pictures indicating the meanings serve as a resource when writing. Students may have a section in their word study notebooks devoted to homophones. They would also include their own definition of the word homophone. 
Long and short vowel patterns are learned through observations, word sorts, word hunts and games. They are compared, contrasted and commonalities and generalizations are noted in word study notebooks. 
Content and high frequency words are explored in greater depth always linking new words to known words. 
As plurals become the focus of word study (word sorts and word hunts), students begin to make generalizations about when to use s, es or ies. 
	 	 
Spelling patterns draw children's attention to the visual aspects of words. If we are familiar with a particular pattern, it may help us when we read and write, - for example, - the recognition of clusters of letters such as "ough". The individual letters in this cluster cannot be sounded out, but when recognized as a pattern then children can access words with the same spelling pattern. 
Caution: 
·	We should teach spelling patterns once children understand the concept of a word and have a bank of words they recognize. 
. •... 
·	We always want to explain the meanings of the words we are talking about. 



ALPHABET AND WORD STUDY IN KINDERGARTEN 

     The study of words and the letters that make up those words can be exciting, interesting and fun. Unfortunately, in our urgency to teach children these concepts, we design activities, which are not appropriate. Teachers are such fluent users of the print/sound code that they plan letter learning curriculum from their own sophisticated level of understanding. 
     
     So while teaching a letter each week may make sense to us as adult learners, it is not an effective way of teaching young children. Teaching in this way, does not assure that the children will learn the letter or be able to strategically apply their leaning to their own reading and writing. 
Our teaching needs to be based on close observation of children and where they are coming from. This curriculum is based on theory and classroom research of how five year-old children learn. It incorporates basic principles, which are:
 
·	children are natural learners 
·	children know a lot about literacy the day they walk into our classrooms 
·	all children can learn 
·	children learn best when learning is kept whole, meaningful, interesting and authentic 
·	children learn best when teaching is based upon their strengths and when they experience success 
·	children learn best as a community of learners where each member is valued
·	children learn best by talking and doing in a social context (and having fun) 

     It is important to note while curriculum is structured month by month, it is a continuum and needs to be based on careful observation of children and assessment of their progress. These are guidelines of effective teaching practices based on theoretical and classroom research. 

     Explicit teaching in alphabet and word study is an extremely important component of kindergarten literacy. However, it is imperative that we provide several opportunities each day for our kindergartners to apply their learning by engaging them with real text and having them write for authentic and functional purposes. 


What is Reading

     The fundamental purpose for reading is to derive meaning from any given text. 

What is Writing

     The fundamental purpose of writing is to communicate and create a message that will be read and understood by an audience including oneself. 

What is the relationship between Reading and Writing? 

          When children write we can be sure that they are doing some of the following: 
·	attending closely to some features of letters 
·	learning about letters, distinguishing one from another 
·	accessing letter knowledge in several different ways 


     With reading and writing the gains are reciprocal: Writing is the building-up process of words and reading is the breaking-down process of words. Alphabet and word study is taught through several structures in kindergarten. These structures are: 
·	Shared Reading 
·	Name Study 
·	Interactive Writing 
·	Phonemic Awareness Activities 
·	Alphabet Book Study 
·	Writing Workshop 
·	Word Walls
 
     The focus in each of these structures will shift as the year progresses. It is important to remember that this curriculum is a continuum and moving forward must be based on careful observation of children and assessment. 





SUGGESTED LITERACY BLOCK ACTIVITIES ELEMENTARY SCHOOLS 

135 Minute Literacy Block

9:00 – 9:15  	Teacher Read Aloud 

9:15 – 9:30      	Whole class directed mini lesson modeling strategy using a 
			variety of texts (fiction, nonfiction, poetry, big book, 
			shared reading) 

9:30 – 10:00    	Teacher conducts 2 guided reading sessions (flexible 
                            groups formed through the use of DRA and ECLAS 
                            assessments) 
			Other students are engaged in applying strategies through 
			meaningful reading either: 
	Center activities (word study, poetry, retellings, listening activities, author studies) 
	Independent reading of appropriated texts 

Buddy reading 

10:00 – 10:15	Independent reading - Teacher confers with individual 
			students assessing fluency and comprehension
 
10:15 – 10:30	Word study component
 			Whole class mini lesson 
			Small group practice 
			Whole class share 

10:30 – 10:45	Writing mini lesson

10:45 – 11:00	Students write work along or with partners while teacher 
              		confers

11:00 – 11:15	Whole class share of process and content

